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Abstract. A literature review on the broad theme of information literacy and work
was undertaken between January and April 2021 as part of an on-going doctoral
study. The purpose of the literature review was to explore extant research on
workplace information literacy (WIL) and related areas, including employability
information literacy (EIL). The main findings of the analysis are that WIL is an
umbrella term for the study of IL in workplace settings, and that EIL research
aligns most closely with graduate entry to the labour market. The latter is
formulated through three lenses, articulated here as: (1) community and library;
(2) higher education; (3) employer. Published work on IL to support lifelong
sustainable employability to reflect the notion of ‘career’, however, is scant. It is
proposed that this gap in knowledge should be addressed in future work through
consideration of career IL (CIL) as a separate stream of IL research. Here the term
‘career’ should be understood as a meaning-making device that interweaves
work-related experiences into an on-going personal development project.
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1

Introduction

Several researchers have noted that traditional information literacy (IL)
scholarship has focused primarily on the exploration of the meanings and applications
of IL within the library and higher education domains [1]. In recent years, however,
new horizons have been identified for the advancement of IL scholarship. Of note, IL
is explored in workplace contexts [2], and researchers have called attention to the role
of IL as part of complex information lives [3, p.2]. A particular area of interest is
employability IL (EIL). This applies concepts of IL to the experiences of those who are
not yet employed, but preparing to enter the workplace [4, p.79]. EIL researchers also
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explore means of enhancing the employability of individuals through targeted IL
instruction [5, p.66]. Outputs from EIL research add to the WIL literature through
consideration of meanings of ‘work’ beyond the physical and conceptual boundaries of
the workplace, and the building of narratives around unemployment, school-to-work
transitions, and employability training within community contexts [6, pp.1-15]. None
of this prior research on WIL and EIL, however, deals with the overarching idea of
‘career’, nor the development and learning needs of individuals across their work
lifespan as implied in the term ‘career’, whether this be in paid employment or other
life roles such as studying and caring. Instead the focus of the extant WIL and EIL
literature falls exclusively on IL for the purposes of working or preparing to work.
The primary aim of the literature review work undertaken in preparation of this
paper was to explore the extent to which prior IL research has been concerned with the
notion of work in its conceptual, temporal, and spatial manifestations. Attention was
paid to prominent themes related to work with a view towards mapping points of
divergence and agreement in the field, and identifying gaps in knowledge where more
research would be valuable.
The main finding from the literature review reported here is that IL in the
workplace has received considerably more research attention than IL for employability
purposes, and that there are some key links and divergences between these two related
areas of scholarship. The former is reserved for IL in organisational settings, whereas
the latter is concerned with a defined set of employability attributes in specific
circumstances, namely IL for job seeking and entry to work. Missing from this
combined body of work are understandings of ‘career’ as an on-going personal
development project, whereby individuals engage in lifelong career development and
learning, and take action towards their long-term career development goals. This finding
may be considered surprising given that career development necessitates the application
of information behaviours and IL competencies for comprehension of personal career
preferences and aptitudes, and the world of work at large. There is thus an opportunity
to develop the notion of another type of IL related to work, and the contribution of the
research presented here is to argue for consideration of career IL (CIL) as a separate
area of IL research.
The remainder of this paper will be structured as follows. First, common
definitions of ‘career’, ‘work’, and ‘employability’ are reviewed. Then, the
methodological strategy for the literature search is outlined. Following this is an account
of the findings drawn from the literature on WIL and EIL. Finally, arguments for the
inclusion, and development, of CIL as an additional and distinct area of IL scholarship
are presented.

2
Discerning ‘career’ from notions of ‘work’ and
‘employability’
While the terms ‘work’, ‘employability’, and ‘career’ often appear in IL
publications, these are rarely defined, and interpretations of the terms for different
purposes are rarely made explicit. Occasionally, the terms are used interchangeably.
This may imply that they are common denominators of the same phenomenon. Their
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meanings can thus only be inferred on the basis of the wider thematic focus of
publications and their use alongside better established IL discourses. In fields other
than IL, however, there are agreed, generalist definitions which indicate that there are
substantial differences in the etymology of ‘work’, ‘employability’, and ‘career’.
These differences, in turn, have implications for the ways in which the terms may be
approached as subjects of study across different disciplines. It is thus important here to
consider their distinctiveness, both in the wider literature and that related to IL as
reviewed for this paper:
•

•

•

Work is current and temporal, and refers to the fulfilment of prescribed tasks
by employees in an organisation [7, p.7]. Work is therefore a term that is
reserved for phenomena observed in workplace settings bounded by
organisations.
Employability is commonly framed as a set of qualities and competencies that
are required to gain employment and remain in employment, whilst also
meeting the changing needs of employers [8, p.199]. Employability skills are
verified using external frames of reference. They shift continuously to
accommodate changes in the labour market.
A career can be understood primarily as the sequence of an individual’s
employment-related experiences ordered through time and space [9, p.67].
Furthermore, a career is an on-going personal development project, whereby
individuals engage in lifelong career development and learning, and take
action towards their long-term career development goals [10, pp.22-25].

The literature review findings to be reported here indicate that the
operationalisation of WIL and EIL in the IL literature are mostly consistent with these
definitions. WIL deals explicitly with experiences of IL within the workplace, and EIL
is governed by external frames of reference that determine the meanings and
measurable parameters of ‘employability’ across a range of settings. It will become
evident, however, that ‘career’, as articulated above, has not been a significant part of
IL scholarship thus far. There are two main arguments for its inclusion alongside WIL
and EIL. These are to encompass the notions of (1) empowerment through meaningmaking and (2) emerging gaps in the IL literature.

3

Methodology

The literature search and review reported in this paper was conducted
between January and April 2021 as a preface to a larger empirical study (as part of an
on-going doctoral study). The broad purpose of the work undertaken was to explore
the extent to which prior IL research has been concerned with the notion of ‘work’ in
its conceptual, temporal, and spatial manifestations, and to establish points for
interdisciplinary inquiry into the broad theme of IL and work. In particular, the
intention was to ascertain the extent to which IL research has incorporated discussions
of employability and careers beyond paid employment settings, and the extent to
which career development and learning terminology has entered IL discourse. Due to
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the interdisciplinary nature of the larger research study to which this literature review
contributes, the focus of the literature search was research outputs from the domains
of Library and Information Science and Career Studies.
A targeted literature search was performed on a university library catalogue
that provides single sign-on access to multiple academic databases such as Web of
Science, Taylor & Francis, ABI/INFORM, and Emerald (using the ExLibris Primo
library discovery service). This allowed for thorough coverage of relevant sources to
be achieved. Variations and combinations of twelve keywords were deployed, and
results then filtered for relevance. The search terms were: career, decision making,
education, employability, everyday life, information behaviour, information literacy,
information, learning, lifelong learning, library and workplace.
For the purpose of retrieving WIL, EIL, and CIL literature, the Boolean
search command AND was used to form combinations of search strings using the
terms ‘workplace’, ‘employability’, ‘career’, and ‘information literacy’. For
‘workplace’ the search was set to discover any terms containing the phrase ‘work’, so
that phrases such as ‘working’, ‘workplace’, and ‘worker’ would also be identified.
For ‘employability’ and ‘career’, the searches were made verbatim. Search terms such
as ‘education’ and ‘everyday life’ were included in searches because it was observed
that some literature deals with employability IL in the context of education and
everyday life, rather than the workplace per se. Search terms such as ‘information’
and ‘learning’ were included in search strings to capture possible content of relevance
to IL in cases where the term ‘information literacy’ is not deployed.
The time range specified for all searches was 2000-2021. “Workplace
experiences of information literacy” by Christine Bruce, published in 1999 [7] was
also included. This was on the basis of the strong influence of this work on the field.
In January and February 2021, 106 journal articles, book chapters, and
conference proceedings were retrieved. These were reviewed in March and April
2021. Of these, 92 were classed primarily as focused on WIL, 11 on EIL, and 3 on
CIL. Following retrieval, duplicate items and items that were no longer available to
view were removed, and the bibliometric properties of items (e.g. citation counts)
were reviewed. Then, a set of inclusion criteria were applied in order to select highly
relevant sources for the literature review. These were: (1) peer-reviewed, (2)
incorporated relevant keywords and themes throughout (3) recent (defined as post2000). A total of 54 IL items and 16 career development items were selected for
inclusion in the literature review and are reported in this paper. The content of the
retrieved items was manually coded by discipline and theme to develop the analysis
presented below.

4

Information literacy and work

4.1

Workplace information literacy (WIL)

The body of WIL publications has grown substantially over the last two
decades. It has more than doubled in the seven years between 2014 (when 41 papers
on the topic were identified [11, p.1] and 2021 (when the literature search was
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undertaken for the study reported here).
Since 2000, two main schools of thought can be identified in the WIL
literature. That published between 2000 and 2008 establishes the initial boundaries of
the subject. From 2008 onwards, socio-cultural WIL research is evident (Table 1). The
latter expands the discussion beyond previously defined parameters through the
deployment of a new research paradigm.

Table 1. Historical development of the WIL literature
Thematic focus
Main characteristics
Initial boundaries of
•
Advocates value of IL in the workplace
the subject (2000-2008) •
Sets the parameters for information literate
workers and organisations
Socio-cultural WIL
•
Challenges the more dominant, formal, and
research (2008-onfixed traits of IL scholarship
going)
•
Explores WIL practices of occupational
groups, e.g. web site designers, academic
librarians, engineers, legal practitioners,
firefighters, frontline NHS staff
•
Maps IL properties of different types of
workplaces, e.g. SMEs and bilingual
workplaces

Sources
[11], [12],
[13], [14]
[16], [17],
[18]
[19], [20],
[21], [22],
[23], [24],
[25]

The main preoccupation of early WIL research is the positioning of IL as a
key competency for information-intensive work environments [12, p.8]. Linkages
between IL and organisational competitiveness are apparent in case studies that
include calls for organisations to develop information literate workforces [13, p.137].
Here, two levels of analysis are applied: (1) information competencies and
information behaviours of information literate workforces; (2) characteristics of
information literate organisations. Both levels of analysis are approached with
reference to organisational strategy, whereby the outputs, measurable benefits, and
return on investment of IL are of primary interest to employers and IL partners alike
[14]. Two further questions are posed in relation to the strategic value of WIL: “What
does the information literate worker look like?” and “What should WIL instruction
look like?”. The proposed answers to these questions largely depend on whether it is
believed that information literate workers should be employed on the basis of IL skills
obtained within formal education and community contexts, or developed on an ongoing basis within the workplace [15].
These questions become more complex in cases when it is shown that IL
skills obtained in formal education are not readily transferable to workplace tasks [16,
p.14]. Accordingly, the study of WIL post-2008 can be segmented in two main
categories.. In the first, IL is explored as an employability skill and is labelled EIL. In
the second IL is reimagined for workplace environments and now underpins the
research agenda of modern WIL research. The most important development from the
earlier to later period is the realisation that the dominant conceptual and
methodological paradigms underpinning the study of IL in library and higher
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education settings cannot be readily applied to WIL. Even in early empirical
investigations into WIL, it was found that problems encountered in the workplace are
less clearly defined, not so predictable, and more complex than those commonly
recorded in educational settings [17, p. 367]. Since the informational requirements
implicated in employees’ daily tasks are different from those commonly attached to
traditional university assignments, the generalisability of existing IL frameworks and
modes of instruction beyond the realm of educational settings cannot be assumed [18].
As illustration, Lloyd [19, p.279] writes that “Information literacy is trapped between
a rock and a hard place”. Here the “rock” is the epitome of the more dominant, formal,
and fixed traits of IL scholarship, and the “hard place” is the attempt to
reconceptualise IL at work as more than a set of generic IL skills.
Interest in manifestations of WIL remains as strong as ever. However,
problems persist around the translation and reinvention of IL for work, and multiple
aspects of WIL remain underexplored. Early WIL research is valuable because it
identified IL as an important facet of the 21st century workplace. Modern WIL
research seeks to establish the contextual parameters of IL in workplace settings by
mapping the lived experience of individuals employed in different sectors,
organisations, roles, and locations [17], [20], [21], [22], [23], [24], [25], [26].
Current understandings of WIL have been shaped to a great extent with
reference to a body of work by a single individual: Annemaree Lloyd. Lloyd has
argued that WIL be studied from a constructivist frame of reference [23], [27], [28],
[29]. This constructivist, grounded approach to the study of WIL represents a shift
away from a focus on IL skills assumed to be generalisable and transferrable over time
and space. Instead, WIL is framed as a collective competence upheld by information
practices enacted in diverse socio-cultural contexts [19, p.278]. It is understood as a
way of knowing, and of effectively navigating the information landscape at work. In
the deployment of phenomenographic research approaches, nuanced narratives of
workers’ information landscapes and social exchanges of information can be
assembled and layered to allow for the emergence of understandings of workplace IL.
These understandings, in turn, allow IL researchers to circumvent the transference
problem of IL and reimagine it as a multifaceted workplace construct.
4.2

Employability information literacy (EIL)

WIL has received considerably more research attention than IL for
employability purposes. As part of this literature review, 9 papers were initially
classified as EIL, and 7 additional papers were later identified as relevant to both WIL
and EIL. All sixteen papers were published between 2010 and 2021. Very few of these
include explicit reference to EIL per se, indicating that EIL lacks a strong research
identity. Rather, EIL is used as an umbrella term for any incarnations of work and
work-based IL instruction delivered beyond the workplace.
Detailed coding of the EIL papers shows that research on IL for
employability purposes has been approached through three main lenses, as
summarised in Table 2: ‘Community and library’, ‘Higher Education’, and
‘Employer’. The strongest unifying theme across all three is the graduate
employability agenda. This, however, is interpreted differently depending on the
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engagement of authors of these studies with students transitioning from education to
work. For example, libraries prepare individuals for generic or subject-specific IL
applications through distinct and targeted programmes, whereas higher education EIL
instruction is the result of interlinked efforts across university departments, libraries,
and services, and is governed by a broader graduate employability strategy. In
contrast, employers frame ‘employability’ in terms of the specific nature of their work
and their current skill requirements. EIL research is thus fragmented due to the
emergent and negotiated sense of ownership of the term, and the variety of
institutional agendas to which it relates.

Table 2. The three lenses of EIL research and associated literature
Lens
Main tenets
Community
EIL is a set of generic or subject-specific competencies that
and library
can facilitate the employability of individuals in general and
prepare individuals to commence employment in a specific
sector

Sources
[4], [5],
[6], [30],
[31], [32],
[33], [34]

Libraries can assist individuals to use social media and ICT
for job searching

Higher
education

Employer

Libraries can prepare individuals for employment in business
occupations by providing instruction on subject specific skills
EIL provision is a university-wide responsibility that results
from collaborative efforts between university libraries,
student support services and career centres, and culminates in
the creation of specialised library guides and modules
Employer needs and preferences for IL competencies are
inferred on the basis of content analyses of job adverts, and
qualitative studies of what information competencies are
sought by employers in university graduates

[35], [36],
[37], [38],
[39], [40]
[41], [42]

EIL research has paved the way for new meanings of IL to emerge. However,
IL for employability purposes is limited in its scope since it tends to be simply framed
as a set of generic IL skills with only a loose connection to the world of work, and as a
bolt-on to existing graduate employability agendas. In addition, in this work
‘employment’ is commonly confused with ‘employability’, with the success of EIL
initiatives celebrated on the basis of higher education leaver destination statistics [36,
p.101]. In short, employment outcomes are mistaken proxies for employability. In
response to this, there are calls (yet to be addressed) for a more multifaceted approach
to the conceptualisation of EIL. This should be broader than a set of core IL skills or
desirable attributes listed by employers, and look beyond the securing of employment
in the short term [34, pp. 91-93]. It should also extend the EIL agenda beyond
graduate employability and adapt IL instruction and materials for adult learners and
‘adult literacies’, thus reinforcing the lifelong IL perspective [32, p.87].
The recognition of the need to incorporate lifelong learning perspectives into
EIL scholarship is relatively recent. This dates from 2012, for example in the work of
Crawford and Irving as detailed above [32]. Here, a distinction needs to be made
between the conventional classroom learning paradigm of EIL [5, p.61] and
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alternatives that have the capacity to effect lifelong employability learning that is
critical, transformative, and reflective [34, p.90]. To that end, Crawford and Irving [4]
suggest that partnerships with skills development agencies can lead to the
development of EIL into a Continuing Professional Development (CPD) skill.
Furthermore, De Vos and colleagues have advocated the addition of ‘career’ to
advance research on employability. This should acknowledge employability as a
lifelong pursuit, taking advantage of understandings of the term ‘career’ as a concept
that is relevant throughout the lifespan [43, pp.128-131].

5
New horizons for information literacy and work: Career
information literacy (CIL)

5.1

Career information literacy (CIL)

Only three papers accessed for this review explicitly link the terms ‘career’
and ‘information literacy’. These are: Hollister (2005)[44]; Zalaquett & Osborn,
(2011)[45]; and Arur & Sharma (in press)[46]. The notion of ‘career’, as well as the
wider career development terminology underpinning the term, have not yet been
incorporated into deliberations of the role of IL in lifelong work and employability.
The first research to bring the two terms ‘career’ and ‘information literacy’
together is Hollister’s 2005 study of university librarians working with a university
career service to integrate IL into the curricula for various subjects [44]. Through
modified curricula, students learnt how to conduct thorough job searches for
opportunities relevant to the subject they were studying at university. While the
students were reminded that lifelong learning is crucial to their career development,
lifelong learning was not an integral part of their IL instruction, and the learning tasks
reported in the study closely resemble subject-specific EIL instruction.
The next study to unite career and IL [45] employs the phrase ‘career
information literacy’. This is a report of an IL education programme for career
counselling students. The programme consisted of four components: self-assessment,
career searches, career information, and job preparation. These were assessed through
the performance of practical career counselling tasks structured around the usage of
sample client scenarios. The assignments were designed so that students progressed
through stages of information needs identification and information seeking, and then
produced solutions to the problems presented in the client scenarios. Rather than being
presented with subject-specific career information, the students were asked to contend
with career challenges reminiscent of those encountered in the real world (which often
suffer from being vague, messy and/or ambiguous), and to use information flexibly to
reach a decision. This is an important development because previously career choice
had commonly been assumed as congruent with university subject selection in the IL
literature (and elsewhere). A limitation of this programme is that it was targeted at
career counselling students only, reflecting the view of career practitioners as
gatekeepers to career information. Some scholars would object to this restricted
provision since it gives power and responsibility to a set of professional
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intermediaries, leaving little room for personal agency and self-knowledge
development of the wider population [47, p.52]. Nevertheless, this is the first instance
of IL education that encompasses the notion of career choice.
The third study for this literature review that can be classified under the
heading of CIL is by Arur and Sharma, currently in press [46]. Here, the collaborative
and social justice dimensions of the term ‘career information literacy’ are explored,
with particular reference made to socially situated career information exchanges
between Indian students and various actors in their career information landscapes. It is
suggested here that career educators should not be viewed as cognitive authorities that
provide career information to students and establish normative CIL paradigms. Rather,
career educators and students should instead examine tensions between different
channels of information provision and engage in critical dialogues around unequal
career opportunity structures.
Collectively, these three studies lay the foundations for the incorporation of
CIL alongside existing WIL and EIL work. However, lacking here are notions of
lifelong career learning and career development planning as central areas of study.
This suggests that CIL in its current form deals with employability rather than career.
This issue is explored in greater detail below.

5.2

Empowerment through meaning-making

Career construction theory (the dominant theoretical approach in career
development) holds that ‘career’ is a meaning-making device. A ‘career’ derives
meaning from, and imposes meaning on, employment-related experiences [48, p.148].
This meaning-making pertains both to constructing one’s identity and constructing
one’s career, and reflects preferred ways of living and working. Thus, ‘career’ is a
lifelong self-constructed narrative where meaning and direction are sought with
reference to one’s own values, preferences, and aptitudes, and to the unique
characteristics of the immediate environment [49, pp.241-244]. The main function of
an individual’s career is to continuously inform and support the progression of
working life in the long term through the identification of appropriate courses of
action at any given point in time [50, p.309].
An important part of the meaning-making in the context of ‘career’ is that it
creates space for personal reflection and choice [51, p.5]. In addition, ‘career’ calls for
the application of a different set of skills than those found in ‘employability’.
Employability skills are either generic skills for job searching, or sector-specific skills
deemed important by employers [52, pp.41-42]. In contrast, career management skills
are those needed to navigate complex transitions from a position of self-creation and
self-reinvention [53, p.2]. The former are often defined from external frames of
reference, while the latter also incorporate an internal frame of reference. The
distinctive feature of ‘career’ relative to ‘work’ and ‘employability’ is therefore that it
is a vehicle for personal agency, growth, reflective learning, and empowerment over
the lifespan, communicating a sense of forward progress and volition that is not
inherent in work-related experiences per se.
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5.3

Emerging gaps in the IL literature

Taking heed of its deployment in the realm of career development, there is
the opportunity for consideration of the notion of ‘career’ in IL research to make a
contribution to the extant knowledge on ‘work’ and ‘employability’. This is
particularly relevant to two information-intensive activities: career development
learning, and career decision-making. Career development learning is a self-directed
mode of career education. It corresponds to an individual’s career construction and
meaning-making (as elaborated above) and uses constructs from career development
theory to build a knowledge-based frame that individuals use for self-understanding
[54, p.9]. Career decision-making refers to the processes through which individuals
make choices related to training, work, and education at key points across their
lifespan [55, p.44].
These two activities are underexplored in the IL literature, and consequently
little is known about the importance of IL to their operationalisation. Due to the
information-intensive nature of career development learning, and career decisionmaking, however, it is not unreasonable to propose that they would benefit from IL
inquiry. Indeed, it is already known that the assimilation of career information has an
impact on the construction of individuals’ career identities, and that informational
support for career decision-making leads to improved career outcomes [56, p.436],
[57, pp.24-25]. Left to be established is the role of information in career development
learning and career decision-making in practice.
The practical manifestation of IL in both of these constructs calls for
interdisciplinary inquiry between the career development field and IL. This is the
subject of the larger doctoral study to which the literature review outlined in this paper
contributes. This on-going research includes an exploration of young people’s CIL for
the purposes of career decision-making. Taking into account the contextual and
meaning-making aspects of CIL, it will address the following research questions:
RQ1. How do young people utilise career information for the purpose of making
career decisions about the varied training, education, and work experience
opportunities available to them?
RQ2. Which career information literacy skills can be developed in young people for
optimal career development learning and career decision-making?

6

Conclusion

Through the analysis of relevant literature, it has been possible to distinguish
between the related terms of ‘work’, ‘employability’, and ‘career’, and their
corresponding conceptualisations within IL scholarship. In particular, it has been
demonstrated that WIL is concerned with the collective lived experiences of IL in
workplace settings and the strategic properties of IL, and that EIL research is focused
on a set of generic or subject-specific competencies to help individuals become
employable in given settings. There has been some initial work in the area of CIL, but
this is limited due to its close alignment to EIL instruction for graduate employability.
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Each of these three areas varies in the extent to which the focus falls on
immediate IL priorities, as opposed to IL as a lifelong competence. In addition, IL is
framed differently in each and discussed in respect of levels of engagement (from the
individual to the collective). Crucially, conceptualisations of ‘career’ as an on-going
personal development project related to lifelong learning do not feature in extant
work. It is thus proposed that CIL is an area ripe for further research, and may merit
incorporation as an additional and separate strand of IL scholarship. It is anticipated
that this mode of IL should prepare individuals to engage in meaning-making relative
to their preferences and aptitudes, and to construct personal career narratives through
self-directed career development learning. It should support them to learn more about
themselves and the world of work on an on-going basis, and should align career
development learning with notions of career choice and personal agency. Further
research in this area will determine whether or not CIL has the power to achieve this.

Conference paper to be published in the post-conference proceedings of the 7th European
Conference on Information Literacy (ECIL), September 20–23, 2021, online. Research funded
by the ESRC, Grant ES/P000681/1, Project reference 2277127

References
1. Cruickshank, P., Hall, H., & Ryan, B. (2020). Information Literacy as a joint competence
shaped by everyday life and workplace roles amongst Scottish community
councillors. Information Research, 25(4 (supplement)), https://doi.org/10.47989/irisic2008
2. Forster, M. (2017). Information literacy in the workplace. London, UK: Facet Publishing.
3. Martzoukou, K., & Sayyad Abdi, E. (2017). Towards an everyday life information literacy
mind-set: a review of literature. Journal of Documentation, 73(4), 634-665.
https://doi.org/10.1108/JD-07-2016-0094
4. Crawford, J. & Irving, C. (2014). Information literacy, policy issues and
employability. International Journal of Multidisciplinary Comparative Studies, 1(2), 8-25.
5. Monge, R., & Frisicaro-Pawlowski, E. (2014). Redefining Information Literacy to Prepare
Students for the 21st Century Workforce. Innovative Higher Education, 39(1), 59-73.
https://doi.org/10.1007/s10755-013-9260-5
6. Inskip, C. (2014). Information literacy is for life, not just for a good degree: A literature
review. London, UK: Charted Institute of Library and Information Professionals (CILIP).
7. Ortlepp, K., & Allen, S. (2002). Conceptualising and operationalising work versus career
salience. SA Journal of Industrial Psychology, 28(2), 7–14.
https://doi.org/10.4102/sajip.v28i2.45
8. McQuaid, R. W., & Lindsay, C. (2005). The concept of Employability. Urban Studies, 42(2),
197–219. https://doi.org/10.1080/0042098042000316100
9. Baruch, Y., & Bozionelos, N. (2011). Career issues. In S. Zedeck (Ed.), APA Handbooks in
Psychology®. APA Handbook of Industrial and Organizational Psychology, Vol. 2. Selecting
and developing members for the organization (pp. 67–113). Washington, DC, US: American
Psychological Association. https://doi.org/10.1037/12170-003
10. Nagy, N., Froidevaux, A., & Hirschi, A. (2019). Lifespan Perspectives on Careers and
Career Development. In Baltes, B. B., Rudolph, C. W., & Zacher, H. (Eds.) Work Across the
Lifespan (pp.235-259). Amsterdam, Netherlands: Elsevier. https://doi.org/10.1016/B978-0-12812756-8.00010-4
11. Williams, D., Cooper, K., & Wavell, C. (2014). Information Literacy in the Workplace – An
Annotated Bibliography. Aberdeen, UK: Robert Gordon University, Institute for Management,
Governance and Society (IMaGeS), in association with InformAll.
http://www.researchinfonet.org/wp-content/uploads/2014/01/Workplace-IL-annotatedbibliography.pdf
12. O’Sullivan, C. (2002). Is Information Literacy relevant in the real world? Reference
Services Review, 30(1), 7–14. https://doi-org/10.1108/00907320210416492

Conference paper to be published in the post-conference proceedings of the 7th European
Conference on Information Literacy (ECIL), September 20–23, 2021, online. Research funded
by the ESRC, Grant ES/P000681/1, Project reference 2277127

13. Cheuk, B. (2008). Delivering business value through Information Literacy in the workplace.
Libri, 58(3), 137–143. https://doi.org/10.1515/libr.2008.015
14. Molopyane, & J. Fourie, I., (2015). A framework for workplace information literacy in
academic contexts. Library Hi Tech, 33, 562–583. https://doi.org/10.1108/LHT-02-2015-0013
15. Hepworth, M., & Smith, M. (2008). Workplace information literacy for administrative staff
in higher education. The Australian Library Journal, 57(3), 212–236.
https://doi.org/10.1080/00049670.2008.10722477
16. Herring, J.E. (2011). From school to work and from work to school: Information
environments and transferring information literacy practices. Information Research, 16(2),
paper 473. [Available at http://InformationR.net/ir/16-2/paper473.html]
17. Sayyad Abdi, E., Partridge, H., & Bruce, C. (2013). Website designers: how do they
experience information literacy? The Australian Library Journal, 62(1), 40-52.
https://doi.org/10.1080/00049670.2013.771767
18. Middleton, L. and Hall, H. (2021). Workplace information literacy: a bridge to the
development of innovative work behaviour. Journal of Documentation. Available ahead-ofprint: https://doi.org/10.1108/JD-03-2021-0065
19. Lloyd, A. (2011). Trapped between a Rock and a Hard Place: What counts as Information
Literacy in the workplace and how is it conceptualized? Library Trends, 60(2), 277–296.
https://doi.org/10.1353/lib.2011.0046
20. Ali, M. Y., & Richardson, J. (2018). Workplace information literacy skills: Library
professionals’ competency at university libraries in Karachi, Pakistan. Information and
Learning Science, 119(7/8), 469–482. https://doi.org/10.1108/ILS-10-2017-0107
21. Chaudhry, A. S., & Al-Mahmud, S. (2015). Information literacy at work: A study on
information management behaviour of Kuwaiti engineers. The Electronic Library, 33(4), 760–
772. https://doi.org/10.1108/EL-04-2014-0063
22. Lawal, V., Stilwell, C., Kuhn, R., & Underwood, P. G. (2014). Information literacy-related
practices in the legal workplace: The applicability of Kuhlthau’s model to the legal profession.
Journal of Librarianship and Information Science, 46(4), 326–346.
https://doi.org/10.1177/0961000614531158
23. Lloyd, A. (2005). Information literacy: Different contexts, different concepts, different
truths? Journal of Librarianship and Information Science, 37(2), 82–88.
https://doi.org/10.1177/0961000605055355
24. Toledano O’Farrill, R. (2010). Information literacy and knowledge management at work:
Conceptions of effective information use at NHS24. Journal of Documentation, 66(5), 706–733.
https://doi.org/10.1108/00220411011066808

Conference paper to be published in the post-conference proceedings of the 7th European
Conference on Information Literacy (ECIL), September 20–23, 2021, online. Research funded
by the ESRC, Grant ES/P000681/1, Project reference 2277127

25. Ahmad, F., Widen, G., & Huvila, I. (2020). The impact of workplace information literacy
on organizational innovation: An empirical study. International Journal of Information
Management, 51, 102041. https://doi.org/10.1016/j.ijinfomgt.2019.102041
26. Hicks, A. (2014). Bilingual workplaces: Integrating cultural approaches to information
literacy into foreign language educational practices. Journal of Information Literacy, 8(1), 21–
41. https://doi.org/10.11645/8.1.1865
27. Lloyd, A. (2009). Informing practice: Information experiences of ambulance officers in
training and on‐road practice. Journal of Documentation, 65(3), 396–419.
https://doi.org/10.1108/00220410910952401
28. Lloyd, A. (2010). Information Literacy Landscapes. Information Literacy in Education,
Workplace and Everyday Contexts. Cambridge, UK: Chandos Publishing.
29. Lloyd, A., Anne Kennan, M., Thompson, K. M., & Qayyum, A. (2013). Connecting with
new information landscapes: Information literacy practices of refugees. Journal of
Documentation, 69(1), 121–144. https://doi.org/10.1108/00220411311295351
30. Oakley, S. (2013). Information literacy meets employability. SCONUL Focus (58), 25-26.
31. Fiegen, A. M. (2011). Business Information Literacy: A Synthesis for best practices.
Journal of Business & Finance Librarianship, 16(4), 267–288.
https://doi.org/10.1080/08963568.2011.606095
32. Crawford, J., & Irving, C. (2012). Information literacy in employability training: The
experience of Inverclyde Libraries. Journal of Librarianship and Information Science, 44(2),
79–89. https://doi.org/10.1177/0961000611436096
33. Barbakoff, A. (2021). Building a future-ready workforce: The role of public libraries in
creating equitable, resilient, and entrepreneurial communities. Public Library Quarterly, 40(2),
167–181. https://doi.org/10.1080/01616846.2019.1688094
34. Goldstein, S. (2016). Information literacy and graduate employability. In Mizrachi, D., et al.
(Eds), European Conference on Information Literacy (pp. 89-98). Cham, Switzerland: Springer.
35. Bird, N. J., Crumpton, M., Ozan, M., & Williams, T. (2012). Workplace Information
Literacy: A Neglected Priority for Community College Libraries. Journal of Business &
Finance Librarianship, 17(1), 18–33. https://doi.org/10.1080/08963568.2012.630593
36. Mawson, M., & Haworth, A. C. (2018). Supporting the employability agenda in university
libraries: A case study from the University of Sheffield. Information and Learning Science,
119(1/2), 101–108. https://doi.org/10.1108/ILS-04-2017-0027
37. Smith, S., & Edwards, J. A. (2012). Embedding information literacy skills as employability
attributes. ALISS Quarterly, 7(4), 22–27.

Conference paper to be published in the post-conference proceedings of the 7th European
Conference on Information Literacy (ECIL), September 20–23, 2021, online. Research funded
by the ESRC, Grant ES/P000681/1, Project reference 2277127

38. Towlson, K., & Rush, N. (2013). Carving the Information Literacy niche within graduate
employability. New Review of Academic Librarianship, 19(3), 300–315.
https://doi.org/10.1080/13614533.2013.825212
39. Conley, T. M., & Gil, E. L. (2011). Information Literacy for undergraduate business
students: Examining value, relevancy, and implications for the New Century. Journal of
Business & Finance Librarianship, 16(3), 213–228.
https://doi.org/10.1080/08963568.2011.581562
40. Katz, I. R., Haras, C., & Blaszczynski, C. (2010). Does business writing require Information
Literacy? Business Communication Quarterly, 73(2), 135–149.
https://doi.org/10.1177/1080569910365892
41. Gilbert, S. (2017). Information literacy skills in the workplace: Examining early career
advertising professionals. Journal of Business & Finance Librarianship, 22(2), 111–134.
https://doi.org/10.1080/08963568.2016.1258938
42. Head, A. J., Van Hoeck, M., Eschler, J., & Fullerton, S. (2013). What information
competencies matter in today’s workplace? Library and Information Research, 37(114), 74–
104. https://doi.org/10.29173/lirg557
43. De Vos, A., Akkermans, J., & Van Der Heijden, B. (2019). From occupational choice to
career crafting. In Lazarova, M., Gunz, H., & Mayrhofer. W. (Eds), The Routledge Companion
to Career Studies (pp.128-142). London, UK: Routledge.
44. Hollister, C. (2005). Bringing information literacy to career services. Reference Services
Review, 33(1), 104–111. https://doi.org/10.1108/00907320510581414
45. Zalaquett, C. P., & Osborn, D. S. (2007). Fostering counseling students’ career information
literacy through a comprehensive career web site. Counselor Education and Supervision, 46(3),
162–171. https://doi.org/10.1002/j.1556-6978.2007.tb00022.x
46. Arur, A. & Sharma, M. (in press). Career life skills for 10th grade boys in Delhi, India:
Mapping information literacies for sustainable development. In J. G. DeJaeghere & E. MurphyGraham (Eds.), Life Skills for Youth: Critical Perspectives. NY, US: Springer.
47. Stead, G. B., & Bakker, T. M. (2010). Self in career theory and counselling: A discourse
analysis perspective. British Journal of Guidance & Counselling, 38(1), 45–60.
https://doi.org/10.1080/03069880903408646
48. Savickas, M. L. (2013). Career construction theory and practice. In S. Brown & R. Lent
(Eds.), Career Development and Counseling: Putting Theory and Research to Work (pp. 144–
180). Hoboken, NY, US: John Wiley & Sons.
49. Savickas, M. L., Nota, L., Rossier, J., Dauwalder, J.-P., Duarte, M. E., Guichard, J., Soresi,
S., Van Esbroeck, R., & van Vianen, A. E. M. (2009). Life designing: A paradigm for career

Conference paper to be published in the post-conference proceedings of the 7th European
Conference on Information Literacy (ECIL), September 20–23, 2021, online. Research funded
by the ESRC, Grant ES/P000681/1, Project reference 2277127

construction in the 21st century. Journal of Vocational Behavior, 75(3), 239–250.
https://doi.org/10.1016/j.jvb.2009.04.004
50. Hartung, P. J., & Santilli, S. (2018). My Career Story: Description and initial validity
evidence. Journal of Career Assessment, 26(2), 308–321.
https://doi.org/10.1177/1069072717692980
51. Blustein, D. (2019). The importance of work in an age of uncertainty: the eroding work
experience in America. NY, US: Oxford University Press.
52. Andrews, G., & Russell, M. (2012). Employability skills development: Strategy, evaluation
and impact. Higher Education, Skills and Work - Based Learning, 2(1), 33–44.
http://dx.doi.org.ezproxy.napier.ac.uk/10.1108/20423891211197721
53. Sultana, R. (2021). Authentic education for meaningful work: Beyond “Career Management
Skills”. In Robertson, P., Hooley, T., & McCash, P. (Eds.), The Oxford Handbook of Career
Development (pp.1-19). Oxford, UK: Oxford University Press.
54. Watts, A. G. (2006). Career development learning and employability. York, UK: Higher
Education Academy York.
55. Li, Y. I., Hazler, R. J., & Trusty, J. (2017). Relational self‐construal as a moderator of social
support in career decision making. The Career Development Quarterly, 65(1), 44–
56. https://doi.org/10.1002/cdq.12079
56. Law, B., Meijers, F., & Wijers, G. (2002). New perspectives on career and identity in the
contemporary world. British Journal of Guidance & Counselling, 30(4), 431–449.
https://doi.org/10.1080/0306988021000025637
57. Jenkins, L., & Jeske, D. (2017). Interactive support effects on career agency and
occupational engagement among young adults. Journal of Career Assessment, 25(4), 616–631.
https://doi.org/10.1177/1069072716652891

Conference paper to be published in the post-conference proceedings of the 7th European
Conference on Information Literacy (ECIL), September 20–23, 2021, online. Research funded
by the ESRC, Grant ES/P000681/1, Project reference 2277127

